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oriented approaches will likely provide, at best, an illusion of

A substantive program carried out in Costa Rica throughout

safety for those who believe they are protected within their

four years (1997-2001) based on universal and differentiated

fortresses.

responsibility is described in Brenes (2004). It focused on a
large, densely-populated, urban settlement with a reputation of

The development of human virtues and altruistic motivations is
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Costa Rican society and successive governments.
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began in 2004, has provided an opportunity to explore diverse
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These three approaches are not mutually exclusive. My per-
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monic conception of power, as domination, to a new hege-
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mony of power, as “understanding, compassion, and love”
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entiated responsibility. Typical initial reactions of some students, who on surface level had manifested peace and justice-

A starting point has been reflection on the relationship between

related values, have been: “I feel guilty, disempowered and

freedom and responsibility. The dominant notion of freedom

there is nothing that I can personally do”; or “The challenges

driving global capitalism is external freedom to accumulate

are so massive and the people in the wealthy countries are

wealth and power. As posited by Giddens (1991), in the external

never going to change.” In the longer run, our experience
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seems to indicate that a continuous process of immersion and

tion provides the legitimate impetus for majorities of peoples

action to foster “understanding, love, and compassion” for the

towards emancipatory agendas for social justice. On the other

oppressed, and those living in marginal environmental condi-

hand, “freedom for” connotes the existential freedom enjoyed
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by emancipated peoples to define a life politics agenda that will
give life a sense of mission. These two agendas can either be in

The above experiences have confirmed that it is relevant which

conflict or can be harmonized. The key to what will be the final

dimensions of the Charter’s principles are given priority in both

result is found in the inner dimension of freedom, as indicated

educational and policy contexts. When the priority is social and

in paragraph four of the Charter’s Preamble: “We must realize

economic justice, particularly in heterogeneous groups such as

that when basic needs have been met, human development is

the one characterized above, the result has been inter-group

primarily about being more, not having more.” The unan-

polarization and identity-related conflicts. When our approach

swered question, which to some degree is personal, is the

towards universal responsibility is placed on an awareness of

meaning of “being more.” We may agree, though, that the

our place within the context of the history of our universe, and

imperative of universal responsibility entails a notion of free-

our potential life mission in the ongoing cosmogenesis, an

dom from fears, compulsions, and other forms of alienation that

awareness of our deeper unity ensues. Were we not all stardust

are at the root of avarice and which impede the full flourishment

created through the explosion of a super nova anteceding the

of our human potential.

Sun? This work has been aided by a permanent one mile long
exhibit 1 of the evolution of Earth from a five-thousand million

I have been engaged in diverse educational explorations based

year perspective. The exhibit culminates with the first four

on the above reflections:

principles from the Earth Charter and invites each viewer to ask,
“where do we go from here?” This is then complemented with
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reflection on one’s life project within the perspective that a key
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Experiences with the latter two approaches provide support for
a pedagogical rationale for fostering universal and differentiated responsibility by framing inquiry within the Earth Charter’s
concept of peace: “Recognize that peace is the wholeness created by right relationships with oneself, other persons, other
cultures, other life, Earth, and the larger whole of which all are a
part” (Subprinciple 16.f ). Reflecting deeply on this concept of
peace and on the meaning of wholeness seems to tap into powerful aspirations within the human psyche to develop a cosmological sense of selfhood (see Naess, 1989; Harris, 1991) which
provides the needed depth of commitment to the values and
principles of the Earth Charter required for differentiated
responsibility to flourish.
This inquiry can be linked to reflection on one’s life project
guided by the phrase “We must realize that when basic needs
have been met, human development is primarily about being
more, not having more” (Preamble, paragraph four). If one
reflects on the relationship between “being more” and “being
peace,” a phrase introduced by Hanh (1987), within the framework of the Charter’s concept of peace, this can stir the passion
to plunge into the psychological substratum of universal and
differentiated responsibility – that is to “Care for the community
of life with understanding, compassion, and love” (Principle 2).
It is believed in the Buddhist tradition of the five wisdoms that a
person with a developed consciousness can simultaneously see
the equality and the uniqueness of all things. Seen from this
perspective, universal and differentiated responsibility are
inseparable.

•

Notes
1 The walk thru time…From stardust to us, originally produced by the
Hewlett-Packard Company and later gifted to the Foundation for Global
Community, in Palo Alto, California. They, in turn, authorized UPEACE to
translate the exhibit into Spanish.
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